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FOREWORD 
This Theatre Arts Course Description (revised, 1993) replaces Theatre Arts, Course 
Description, 1982. The revisions are based somewhat on the results of the Needs Assessment 
Questionnaire conducted in April/May 1991 to which 17 program coordinators, 40 principals, 44 
theatre arts teachers, and 667 students replied. 
Essentially, the course has been considerably streamlined by deleting emphasis on theatre 
history, styles of theatre, theatre administration, house management and the optional units of 
directing and script writing. Increased emphasis has been given to the development of students' 
personal resources through speech, improvisation, role play, communication skills, group 
dynamics, and acting; while the emphasis to technical theatre is on the very basic stagecraft skills 
necessary for scene and play production. As well, the course still leads to performance; the 
presentation of either scenes and/or a short play in class or in public to other students or adults. 
However, performance is not the primary focus. 
While a second or follow-up theatre arts course has not been developed provincially, the 
following possibilities exist for theatre arts courses to be developed as local courses should the 
student demand exist and the teachers feel competent. 
• Advanced Acting 
• Technical Theatre 
• Directing 
• Theatre Studies 
• Adapting, Creating, Writing 
• Video-Film Arts 
Local courses on the above topics could be at Level II or Level III, could be either one-credit 
or two-credit, and if necessary, could involve combinations of topics. Suggestions for content 
would be available upon request. However, for the development of local courses on most of the 
above topics, it is reasonable to expect that each of the three general goals stated in the 
"Statement of Purpose" for Theatre Arts 2200 would be developed further and refined through 
increasingly complex and demanding activities. These extensions would be essential and would 
have to be articulated as each course developed its particular focus. 
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ST A TEMENT OF PURPOSE 
Theatre Arts 2200 focuses on the development of students' personal resources, 
communication and group skills, and leads to the acquisition of basic performance skills 
supported by the necessary stagecraft. 
The general goals and purposes are as follows: 
• to have students develop their personal resources necessary for dramatic activities; 
• to have students develop their communication skills and group dynamic skills; 
• to have students involved in the creation and appreciation of dramatic art forms. 
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COURSE OBJECTIVES 
The teacher's choice of suitable objectives must be based on the level of development of the 
class and on what has happened, what is happening, and what should be happening. 
To have students develop their personal resources necessary for dramatic activities, students 
should: 
• develop the quality of their voice and diction 
• develop a natural freedom of movement 
• develop a positive and realistic self-image 
• develop a greater sense of self (self-awareness) 
• trust and value their own responses 
• persevere in the face of problems 
• increase self-discipline 
• demonstrate a serious sense of purpose 
• develop increased self-confidence 
• exhibit imaginative and creative thought 
• make considered decisions, act upon them, and accept the results 
• express a range of emotions 
• increase their concentration skills 
• sharpen their observations of people, situations, and the environment 
• develop a depth of understanding in the interpretation of character and script 
• -offer, accept, and reflect upon constructive criticism 
To have students develop their communication skills and group dynamic skills, students 
should: 
• 
• 
• 
• 
• 
• 
• 
exhibit the appropriate skills of listening, speaking, reading, writing and viewing in 
preparation for performance 
cooperate and participate with others in a group 
have an understanding of group dynamics (time management, responsibility to the group, 
self-discipline) 
demonstrate a sense of responsibility, loyalty, and commitment, individually and to the group 
show respect for others - their rights, ideas, abilities and differences 
lead a small group effectively and/or accept the leadership of other students 
be accountable for their work and analyze group effectiveness 
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To have students involved in the creation and appreciation of dramatic art forms, students 
should: 
• organize ideas and appreciate form 
• extend and explore issues under study 
• be aware of various dramatic styles they can use to represent meaning 
• experiment during the task 
• develop basic stagecraft skills necessary for scene and play production 
• gain greater appreciation and exposure to styles of performance by attending and/or viewing 
as many performances as possible (live, film, or video) 
• present scenes and/or short play in class or in public 
4 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
.... 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
COURSE CONTENT 
Listed below are the basic topics and priorities to be emphasised. All topics could be 
extended for enrichment. As listed, the points appear as separate elements. However, for 
instructional purposes many combinations are possible and are desirable. That is, through 
exercises, projects, and scene work, the personal resources, group skills, principles of acting, and 
aspects of production can be developed. 
Movement 
• Awareness of personal and shared space 
• Warm-up activities 
• Body posture, balance, coordination 
• Focus and energy in movement and gesture 
• Movement to communicate non-verbally 
• Movement in response to music 
• Translating of sounds, words, images, and emotion into movement 
• Exaggerated movement and gesture 
Speech (Voice and Diction) 
• Voice (projection, emphasis, breathing, tone, volume, pace) 
• Diction (pronunciation, enunciation) 
• Vocal relaxation and warm-up techniques 
• Spontaneous speech 
Improvisation/Role Play 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
Create experiences through imaging, visualizing, and fantasizing 
Create a dramatic situation in response to varied stimuli: objects, pictures, music 
Create and tell a story spontaneously 
Communicate a clear beginning, middle and end in spontaneous and planned scenes 
Make logical choices within the boundaries of situation and character 
Select and use language appropriate to a given character and situation 
Respond to directions without breaking concentration 
Sustain a character throughout an exercis·e or scene 
Take on role and explore and represent meaning 
Critique the work of self and others through observation of specific details 
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Introduction to Technical Theatre 
• Use of light, sound, and music 
• Use of simple costumes and props 
• Explore make-up through simple techniques and face painting 
• Extend character and imagination through exploration of masks and puppetry 
Theatre Studies 
• Through activities and projects, scene interpretations, and class production students will 
experience different "styles of theatre" 
• Students will view as many examples of different kinds of performance as possible - live, 
film, video 
• Students will reflect on performance related areas outside of the classroom - plays, media 
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COURSE MATERIALS 
Authorized Resources 
Student: 
Tanner, Fran A. Basic Drama Projects. Idaho: Clark Publishing Company, 1977. 
Lundy, C.J. and P.W. Booth. Interpretation: Working With Scripts. Don Mills: HBJ Holt 
Canada, 1983. (5 copies per class) 
Teacher: 
Hoggett, Chris. StageCrafts. London: A & C Black Ltd., 1980. 
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PHILOSOPHY OF INSTRUCTION 
Basic to Theatre Arts 2200 is the need for the teacher to create a positive learning 
atmosphere in which the student may progress both as an individual and as a member of a group. 
There is need for an atmosphere of trust, confidence, enjoyment, concentration, and purpose. 
Within such an environment, the teacher makes initial assessments, decides and selects content, 
and thus prepares and guides dramatic experiences with sensitivity and integrity. 
The course is meant to be taught by having students actively involved in experimental work 
such as the following: 
• project work (individual; small group; large groups) 
• practical and some technical work 
• role playing 
• acting and improvising 
• scene work (and creating scenes around a theme) 
• writing (reflections, scenes, journals) 
• exchange performances and visits to other theatre classes when possible 
• visits by theatre companies, actors, and writers 
• theatre attendance when possible 
• school/community involvement in theatre 
• performance (for students, for adults and/or community institutions) 
Supporting Requirements 
Experience has shown that for the course to be successful, the following requirements should 
be considered: 
Space 
Classes should have use of a large open classroom with moveable chairs and tables, or 
preferably, none. Adequate storage space is necessary for various properties, costumes, make-up 
supplies, and light and sound equipment. 
Class Size 
Classes should be small enough to permit active participation by all students. A number of not 
more than twenty students would be desirable. Students selected should want to do this course 
and should be willing to attend all classes. Absenteeism destroys group cohesiveness. 
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Budget 
The budget will vary with the school's available drama resources. If nothing is available, a 
recommended start-up budget of $600.00 is needed for minimum lighting, make-up, and stage 
properties for set and design. Subsequently, this course needs a yearly operating budget of 
$300.00 to replace consumed materials for make-up, mask,' and properties. 
Ideally, it would be desirable for this course to have access to a stereo system (dual cassette deck 
and CD player) and a video camera. 
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EVALUATION 
1. Why Evaluation is Difficult? 
For several reasons, evaluation in Theatre Arts is often a difficult task: 
• The learning experience of theatre has a multiple reality that is both cognitive, affective 
I aesthetic, and at times, psychomotor. 
• The outcomes are both immediate and long range in effect. 
• Many of the activities are transitory in nature and must be assessed and I or judged while 
they are in progress. 
• The outcomes often involve processes that are both internal and personal, as well as 
external and or group-oriented. 
• There is a need to distinguish between evaluation for learning and evaluation for grading. 
2. Variety of Methods Available 
Despite the difficulties, the most accurate system of evaluation employs as many criteria as 
possible, uses the widest possible variety of methods, and tests as many different skills and 
values as possible. The evaluation, therefore, should be continuous, varied, sensitive, open, 
inclusive, appropriate, developmental, and capable of being communicated. It should also equip 
students to evaluate their own interests and abilities, and to make judgements about their own 
work. 
A considerable range of methods is available for teachers when collecting the data and 
information necessary for a systematic and credible evaluation system. However, the choices 
used are dependent on the teacher's teaching style, the purposes of the evaluation, the nature of 
the activity, and the students involved. 
The following may be used for evaluation purposes: 
observation 
checklists 
rating scales 
anecdotal reports 
journals 
interviews 
conferences 
photographs 
narratives 
descriptions 
demonstrations 
oral explanations 
reports 
sketch books 
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log books 
portfolios 
projects 
video-tapes 
tape-recordings 
. 
reviews 
performances 
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3. Evaluation in Relation to the Three Main Purposes 
The bulk of the evaluation for the course should be based on the teacher's analysis of the 
daily transactional exchange that takes place between the teacher and students, and among the 
students themselves. Such analysis and observation will provide information about students' 
behaviour and work, and about their strengths and weaknesses. All the points listed as course 
objectives can be assessed in terms of student behaviour, by asking: "To what extent do 
d ?" " Wh .d . h h d t ?" "C t d ?" " D d ?" stu ents.... at ev1 ence 1s t ere t at stu en s... . an s u ents.... o stu ents .... 
(Note on Class Projects and Performance) 
The following questions on process and product can guide in evaluating class projects: 
• Were students always aware of the purpose of the assignment and did they encourage 
each other in the group to work towards that purpose? 
• Were students' work attitudes positive and were they open to suggestions from their peers 
and from the teacher? 
• Did the product reveal unity of elements, coherent development, and appropriate 
emphasis? 
• Even under pressure, did the students maintain their commitment? Did they adapt to 
necessary changes? 
Performance is interpreted to mean the presentation of either scenes and/or a short play in 
class or in public to other students or adults. As such, the questions of "process" and "product" 
can apply. However, the effectiveness of the individual students' role is paramount, whether it 
be a role on stage or backstage. 
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